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Program Description  
The MHA program at the University of Utah is offered through the David Eccles School 
of Business. It is one of several specialized graduate programs offered through the School 
of Business.  The MHA degree is offered as a joint degree, one of three available to 
students in the MBA program. Our MBA program is accredited by AACSB and our 
faculty are routinely ranked nationally in the top 20 for research.  The MHA program is 
also offered as a joint degree with MPH which is accredited by CEPH and well known 
for its global focus.  The MHA program is targeted to young careerists with limited 
experience in healthcare (the MBA/MHA), mid-career professionals with some 
experience in healthcare (PMBA/MHA), and students with backgrounds in public health 
and clinical practice (MPH/MHA). As a joint degree the MHA program provides students 
with depth of training in healthcare administration together with a focus on either 
business or population health.  Students are primarily Utah residents but increasingly we 
are receiving applications from non-state residents, especially from surrounding Western 
states.  We are a member of the Western Regional Graduate Programs, an initiative 
implemented to ensure access for students to unique graduate programs unavailable in all 
states. Students who are residents of 12 western states are eligible to apply for in-state 
tuition as part of this program. 
 
Our value proposition is that the MHA program provides an exceptional student 
experience. This experience is delivered with our unique dual degree format, by our 



	
exceptional faculty, enhanced by engaged student and professional organizations, and 
supported by dedicated career management staff. 
 
Our dual degree format is based on the assumption that interdisciplinary training is 
essential to prepare students to work in the interdisciplinary environments of healthcare 
organizations.  Our curriculum draws upon courses taught through a number of colleges 
and departments across campus, including the Schools of Business and Medicine, and the 
Colleges of Nursing, Health, Law, and Social and Behavioral Science.  This structure not 
only facilitates access to exceptional courses taught by faculty with expertise in a variety 
of areas, it supports interprofessional education with students from the MBA and MPH 
interacting throughout their coursework. 
Our faculty include emeritus hospital CEOs, current healthcare executives, and award-
winning faculty from all the departments that contribute courses to the MHA curriculum.  
A highlight of our curriculum is a three-course cohort course, Environment of Healthcare, 
team-taught by three experienced hospital executives and the MHA program director. 
These faculty provide classroom experiences not available in many MHA programs as 
they include cases drawn from their own professional careers and from their cutting-edge 
research.  An exciting and unique aspect of our MHA program is the participation of our 
two executive adjunct faculty members, Scott Parker, emeritus CEO of Intermountain 
Healthcare, and Joseph Horton, emeritus CEO of Primary Children’s Hospital.  These 
two individuals are giants in the healthcare field and add an important dimension to what 
we deliver in the classroom.  Their presence is felt equally outside the classroom through 
their mentorship of our students.  Both of these individuals have offices on floor where 
the graduate student lounge is located and where students take class. Their doors are 
always open, welcoming students for informal discussions and career guidance. 
Networking is emphasized from before students first come to campus.  Our student 
association, Future Healthcare Leaders of America, is one of the most active student 
groups on campus and sponsors a variety of guests, panel discussions, and site visits.  
Students may join and participate with Utah Healthcare Executives, a group of several 
hundred professionals working in a variety of roles in healthcare administration in 
organizations around the state.  Our MHA Community Advisory Board includes CEOs 
from hospitals around the state, presidents of professional organizations such as the Utah 
Hospital Association and Utah Healthcare Association, the professional association for 
long term care organizations, and representatives from health departments, quality 
assurance organizations, and healthcare consulting firms. 
Career preparation is emphasized by our Graduate Career Management Center and a 
career coach dedicated to supporting the MHA students.  Professionals assist students in 
every step towards securing the right job after graduation. Our Community Advisory 
Board established the UMentor Healthcare Leadership program through which every 
MHA student is able to have a mentor beginning in their first year of the program.  
Mentors include senior healthcare executives, functional area directors and managers, and 
alumni of our program. Mentorship from our two executive adjunct faculty is an 
especially valuable feature of our program.  These two faculty members attend most 



	
school functions (such as recruiting events, career panels), support our student 
association by speaking on leadership topics and about their careers,  hold open office 
hours for informal chats with students, and connect students to organizations and 
individuals from whom they can learn about career opportunities. 
Our program emphasizes experiential learning.  An administrative internship is a 
requirement of the program and many graduates go on to administrative fellowships. 
Because of the location of our campus in Salt Lake City, the state capital and the largest 
city in the state, students have easy access to learning opportunities in a variety of 
healthcare organizations.  University of Utah Hospital and Clinics is on our campus and 
has been ranked in the top 10 in quality in a group of over 100 academic medical centers 
for five consecutive years.  Intermountain Healthcare, a network of 20+ hospitals 
throughout Utah and Idaho, is frequently mentioned in the healthcare reform conversation 
as a model organization. Its facilities host site visits, offer internships and employ 
graduates. MountainStar, a regional HCA hospital network, IASIS Healthcare, a national 
hospital network with four hospitals in Utah, and the Veterans Administration Hospital 
all provide excellent opportunities for internships and jobs. Salt Lake City is also a 
vibrant center for entrepreneurship and home to a number of start-up companies with 
roots in biomedical engineering and biomedical informatics.  Students have the 
opportunity to participate in a variety of extracurricular activities through the Sorenson 
Innovation and Discovery Center that hosts innovation challenges including Bench-to-
Bedside and Games-4-Health and the Lassonde New Venture Development Center that is 
an incubator for new healthcare business ventures. Utah’s Department of Health operates 
the Health Data Committee, the Utah Health Information Network (UHIN), and is 
developing Utah's Clinical Health Information Exchange (cHIE).  These entities are 
leading the way in linking health data across organizations and ensuring access to 
utilization and cost data for both treatment and research. 
 
Findings 
CAHME sends a team on-site to review the program.  On the first day, the CAHME Fellow 
reviews the records and resources of the Program. On days two and three, the full team completes 
an extensive evaluation of the Program based on CAHME requirements.  These findings are 
reported, and programs are designated as being a leader in meeting the requirement (a “strength”), 
meeting the requirement; partially meeting the requirements, or not meeting the requirement.  
Sometimes, a program may “meet” a requirement, but the site visitors suggest a recommendation 
for the program to improve (“Consultative Recommendations”).   
 
Programs need to report to CAHME following their site visit their remediation activity for all 
requirements that are not “Met” in a “Progress Report”.  Thus, evaluating a program based on 
“Not Mets” or “Partially Mets” may not reflect the progress a program has made since their last 
site visit. Programs have two years to complete all criteria found partially or not met on their site 
visit report. Accreditation past two years indicates that the program has successfully completed 
progress reporting.  
 
 



	
 Number Percent 
Met Strengths 2 6%

Other Met 24 68%
Partially Met 8 23%
Not Met 1 3%

         Total 35 100%
Consultative Recommendations 5 14%

 
 
Program Strengths 
I.B.4 THE ORGANIZATION OF THE PROGRAM AND ITS RELATIONSHIP TO 
OTHER ACADEMIC UNITS WILL ENABLE STUDENTS TO DRAW BROADLY 
ON ACADEMIC RESOURCES THROUGHOUT THE UNIVERSITY.  
 
II.A.3 THE PROGRAM WILL ENSURE THAT STUDENTS ARE PROVIDED 
APPROPRIATE ADVISING AND SUPPORT SERVICES, AND THAT THESE 
SERVICES ARE EVALUATED REGULARLY AS A BASIS FOR CONTINUOUS 
IMPROVEMENT. 
 
Not Mets  
 
III.C.3 THE PROGRAM WILL REGULARLY EVALUATE THE EXTENT TO 
WHICH STUDENTS AND GRADUATES ATTAIN THE COMPETENCIES AND USE 
THE EVALUATION FOR CONTINUOUS IMPROVEMENT.  
 
Assessment: 
 The Program does not formally measure student progress towards mastery of individual 
competencies at the course level. At the Program level, student progress towards mastery 
of the competencies is measured only through student self-assessment and inconsistently 
administered preceptor evaluations of student performance.  Moreover, the placement of 
the administrative internship very early in the Program implies that preceptor evaluations 
will be an incomplete source of information of overall competency attainment and thus 
will not provide adequate guidance to the Program for its continuous improvement 
activities. 
 
Criterion Related Concern:  
There is no consistent, reliable method for measuring student attainment of competencies 
at the course or the Program level.  In the absence of such measures, it is not possible to 
use the results for Program improvement.  Moreover, it is not possible to facilitate an 
individual plan for development for students who do not attain competencies at the target 
level  through the required curriculum.     
 



	
Criterion Related Recommendation:  
The Program must measure the attainment of competencies at the course and Program 
level.   At the course level, measurement is not required in each course that contributes to 
a specific competency but should occur through specific assignments or activities within 
courses that are clearly associated with given competencies.  At the Program level, 
measurement must include objective measures in addition to the self assessed sources of 
information and should incorporate measurement that occurs near or at the end of the 
curriculum. 
 
 
Partially Mets 
 
I.A.1 THE PROGRAM WILL HAVE STATEMENTS OF MISSION, VISION, AND 
VALUES THAT GUIDE THE PROGRAM'S DESIGN, EVALUATION AND 
QUALITY IMPROVEMENT EFFORTS. 
 
Assessment: 
The Program's mission is very broad. There is no significant guidance found in the 
statements that would help identify the target market for applicants.  The current mission 
statement does not identify the target market either in terms of student characteristics 
(e.g. early careerists, mid level managers, executives) nor in terms of the types of career 
paths graduates are likely to pursue (e.g. private sector or public sector, within HCOs or 
across the health system broadly defined).  Although the dual degree format may enable 
the Program to serve a wider range of students than are typically served by a Program, 
the mission statement is inadequate to guide the MHA program curricular design. 
 
Criterion Related Concern:  
The Program's mission statement does not appear specific enough to provide meaningful 
guidance for competency and curriculum development and other programmatic activities. 
 
Criterion Related Recommendation: 
The program must refine its mission so that it defines the focus of the program in terms 
of target audience or career field so that it gives greater guidance to the Program's design, 
especially its competency model. 
 
I.B.2 PROGRAM LEADERSHIP WILL HAVE THE AUTHORITY TO ENSURE THE 
INTEGRITY OF THE PROGRAM. 
 
Assessment:  
While the Program has gained some additional resources since the last site visit, those 
resources (in the form of adjunct faculty) do not report directly to the PD,  but are instead 
housed in the Department of Management.  The current organizational structure of the 
Program, including both faculty and resources, will not support planned program growth.  



	
 
While the reporting line via which the Program accesses senior management is clear, the 
PD does not appear to have formal authority over evaluation of faculty, curriculum 
approval or schedule development. 
 
Criterion Related Concern:  
Without clear formal authority, the PD must rely solely on informal influence to 
effectively manage faculty performance, schedule development, curriculum approval or 
obtain access to needed resources.   
 
Criterion Related Recommendation:  
The Program and the School must establish policies and procedures that formalize the 
authority of the Program Director over curriculum, course scheduling and faculty 
evaluation. 
 
1.B.3 PROGRAM AND UNIVERSITY LEADERSHIP WILL ENSURE THAT THE 
RESOURCES AVAILABLE TO FACULTY ARE COMMENSURATE WITH 
WORKLOAD. 
 
Assessment:  
While there was suggestion that accommodations and resources are made available to 
faculty to handle the additional workload of classes of 30 or more, there was no evidence 
of a specific policy governing the use of Teaching Assistants throughout the program.  
During the faculty session, there were not concrete answers about how resources were 
obtained for large class sizes. Students also commented that in some MBA courses they 
felt like they could easily fall through the cracks due to the size of the courses. 
 
Criterion Related Concern:  
Without a formal policy, there is no evidence that accommodations or resources are made 
available for classes of 30 or more. 
 
Criterion Related Recommendation:  
The Program must develop a policy governing the use and availability of Teaching 
Assistants to handle the additional workload with classes of 30 or more. 
 
III.A.1 THE PROGRAM WILL ADOPT A SET OF COMPETENCIES THAT ALIGN 
WITH THE MISSION AND TYPES OF JOBS GRADUATES ENTER. THE 
PROGRAM WILL USE THESE COMPETENCIES AS THE BASIS OF ITS 
CURRICULUM, COURSE CONTENT, LEARNING OBJECTIVES AND TEACHING 
AND ASSESSMENT METHODS. 
 
Assessment: 



	
The Program has identified a set of competencies that are aligned with the types of jobs 
that the students typically enter.  The external stakeholders through the advisory board 
(CAB) have had significant input into the development of the competencies, but the 
process for review of the competency model by faculty is inadequate. For example, one 
of the faculty members expressed disagreement with the model to the site visitors under 
the misconception that the competency model had been imposed upon the Program by 
CAHME. Although the competencies have been mapped to the curriculum, the link 
between course level learning objectives and competencies is not always apparent.  Thus, 
it is not clear that the selected competencies can be obtained by the design of the 
curriculum.  Finally, the program has not demonstrated that the targeted levels of 
competency attainment are realistic or consistent with the student profile of early 
careerists. 
 
Criterion Related Concern:  
Faculty teaching across the MHA curriculum have not reviewed and internalized the 
adopted competency model.  The course learning objectives have not been clearly aligned 
with the targeted competencies in each course, nor are the identified targets for the level 
of competency attainment consistent with the types of students served by the Program.  
 
Criterion Related Recommendation:  
The Program must ensure that the faculty teaching across the MHA curriculum review 
and fully understand the adopted competency model, its relationship to the mission of the 
Program, and the role of their respective course in building student 
competencies.  Further, the Program must align the targeted levels for competency 
attainment with the student profile of the Program.  
 
III.B.1 THE PROGRAM WILL INCORPORATE A RANGE OF TEACHING AND 
LEARNING METHODS DRIVEN BY ADULT LEARNING PRINCIPLES. THE 
METHODS WILL BE BASED ON HIGHER EDUCATION TAXONOMIC LEVELS 
APPROPRIATE TO GRADUATE EDUCATION. 
 
Assessment:  
While there is some evidence of use of higher level teaching and learning methods, and 
estimates were provided, it was not possible to verify these estimates through analysis of 
the syllabi.  The reported balance of higher order methods is nearly constant throughout 
the program, which is not consistent with the concept of curricular progression.  In some 
cases, there appeared to be a mis-alignment between the teaching/learning method used 
and the behavioral language of the learning objectives.  Student reports indicated that in 
some required courses outside the MHA-listed courses there is high reliance on lower 
order methods such as lecture. 
 
Criterion Related Concern:  



	
Based on review, there is evidence of over-reliance on lower order, more passive 
methods, and there does not appear to be an increasingly larger proportion of higher order 
methods over the course of the curriculum.   In some cases, there appeared to be a mis-
alignment between the teaching/learning method used and the behavioral language of the 
learning objectives.       
 
Criterion Related Recommendation:  
The program must more rigorously evaluate teaching and learning methods to assure that 
they are appropriate to the learning objectives and target competency attainment levels 
that are stated for program courses. 
 
III.B.4 THE PROGRAM CURRICULUM WILL INCLUDE INTEGRATIVE 
EXPERIENCES, INCLUDING FIELD-BASED APPLICATIONS THAT REQUIRE 
STUDENTS TO DRAW UPON, APPLY AND SYNTHESIZE KNOWLEDGE AND 
SKILLS COVERED THROUGHOUT THE PROGRAM OF STUDY. 
 
Assessment:  
While the respective programs (MPH/MHA and MBA/MHA) have integrative 
experiences, the structure and sequencing of the experiences are such that students might 
not necessarily be prepared as fully as they should be. During student sessions, students 
commented that they didn't receive any healthcare-related courses until the second 
semester of the program. While interviewing for summer internships, they feel 
unprepared to answer questions related to healthcare with the minimal exposure they 
have.  
 
There is also a lack of evidence to show a consistent, effective process for the monitoring 
and evaluation of the internship. During the session with preceptors, it was clear that 
many were unaware of the purpose of the internship, which cites a lack of preceptor 
orientation and identification of responsibilities and objectives. 
 
Criterion Related Concern:  
The Program curriculum provides for integrative experiences, however student and 
preceptor preparation is inadequate for the successful completion of the experience.  In 
particular, the practicum for students enrolled in the MPH/MHA program lacks an 
effective evaluation process. 
 
Criterion Related Recommendation: 
The Program must ensure that students are adequately prepared for the integrative 
experience and that effective processes for the monitoring and evaluation of the field-
based application are established, including a proper orientation for the preceptor to 
understand responsibilities, objectives and evaluation methods. 
 



	
III.C.1 THE PROGRAM WILL INCORPORATE A RANGE OF ASSESSMENT 
METHODS DRIVEN BY ADULT LEARNING PRINCIPLES. THE METHODS WILL 
BE BASED ON HIGHER EDUCATION TAXONOMIC LEVELS APPROPRIATE TO 
GRADUATE EDUCATION AND ALIGNED WITH DEFINED COMPETENCIES. 
 
Assessment:  
While there is some evidence of use of higher level assessment methods, and estimates 
were provided, it was not possible to verify these estimates through analysis of the 
syllabi.  The reported balance of higher order methods is nearly constant throughout the 
program, which is not consistent with the concept of curricular progression.  In some 
cases, there appeared to be a mis-alignment between the assessment method used and the 
behavioral language of the learning objectives. Student reports indicated that in some 
required courses outside the MHA-listed courses there is high reliance on lower order 
methods such as quizzes and exams. 
 
Criterion Related Concern:  
Based on review, there is evidence of over-reliance on lower order assessment methods 
such as quizzes and tests, and there does not appear to be an increasingly larger 
proportion of higher order methods over the course of the curriculum.  In some cases, 
there appeared to be a mis-alignment between the assessment method used and the 
behavioral language of the learning objectives. 
 
Criterion Related Recommendation:  
The program must more rigorously evaluate assessment methods and learning objectives 
to assure alignment with the target competency attainment levels that are stated for 
program courses, and that they enable clear assessment of competency attainment. 
 
 
IV.C.1 THE PROGRAM WILL ENSURE THAT THERE IS A SYSTEMATIC PLAN 
FOR, AND INVESTMENT IN, INDIVIDUAL FACULTY PEDAGOGICAL 
IMPROVEMENT. 
 
Assessment:  
There are school-based and university resources available for this purpose, but there does 
not seem to be a systematic approach to developing new and higher level pedagogical 
strategies. It's not clear that the plan is aligned with the competency development and the 
assessment plan, because the competency model has not been closely linked to 
teaching/learning and assessment methods. 
 
Criterion Related Concern:  
While there are resources for faculty development in the area of pedagogy, it is not clear 
that there is a systematic plan to ensure that faculty appropriately use these resources to 
continuously update their teaching skills. 



	
 
Criterion Related Recommendation:  
The Program must implement a systematic plan for pedagogical development of all core 
faculty that includes monitoring individual faculty development in pedagogy. 
 
Consultative Recommendations 
 
I.A.2 THE PROGRAM WILL ESTABLISH GOALS, OBJECTIVES AND 
PERFORMANCE OUTCOMES THAT ARE ACTION-BASED, OBSERVABLE, AND 
MEASURABLE. 
 
Consultative Recommendation:  
As currently defined, the program goals and objectives appear to be almost entirely met.  
Thus, they are not stretch goals that promote program improvement and development.  
We recommend that the Program's goals and performance outcomes include goals and 
objectives that challenge the program to attain its vision.  The measures should help the 
program identify areas for improvement, such as inviting more early careerists in as guest 
speakers and developing a robust alumni network. 
 
II.A.1 THE PROGRAM WILL MAKE AVAILABLE FULL AND ACCURATE 
INFORMATION REGARDING ITS APPLICATION PROCESS; THE 
COMPETENCIES THAT FORM THE BASIS FOR ITS CURRICULUM; THE 
CURRICULUM; TEACHING, LEARNING AND ASSESSMENT METHODS; AND 
STUDENT ACHIEVEMENT. 
 
Consultative Recommendation:  
The program competency model should be made more accessible and visible, both in 
recruitment materials, and on the website. 
 
III.A.1 THE PROGRAM WILL ADOPT A SET OF COMPETENCIES THAT ALIGN 
WITH THE MISSION AND TYPES OF JOBS GRADUATES ENTER. THE 
PROGRAM WILL USE THESE COMPETENCIES AS THE BASIS OF ITS 
CURRICULUM, COURSE CONTENT, LEARNING OBJECTIVES AND TEACHING 
AND ASSESSMENT METHODS. 
 
Consultative Recommendation:  
The Program should develop specific definitions for each of the 19 identified 
competencies.  This will enable students to more clearly understand the expected 
knowledge, skills, abilities or attitudes within each competency and faculty to more 
clearly design the learning objectives and methods to support attainment of the 
competencies. 
 



	
IV.A.1 PROGRAM AND UNIVERSITY LEADERSHIP WILL ENSURE THAT THE 
COMPLEMENT, INVOLVEMENT AND QUALIFICATIONS OF PROGRAM 
FACULTY ARE SUFFICIENT TO ACCOMPLISH THE MISSION OF THE 
PROGRAM. 
 
Consultative Recommendation:  
The existing size and complement of core faculty appear to meet current 
objectives.  However, to achieve the program's aspirational vision, more dedicated 
program faculty will be required. 
 
IV.C.2 THE FACULTY WILL DEMONSTRATE THAT THEY DRAW ON THEIR 
OWN CURRENT AND RELEVANT RESEARCH AND SCHOLARSHIP, AS WELL 
AS THAT OF OTHERS, IN THEIR TEACHING ACTIVITIES. 
 
Consultative Recommendation:  
All readings in a course should be listed in the syllabus (even if available in Canvas) so 
that students and other stakeholder can see the entirety of the course reading. 
 


